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BEHAVIOR MANAGEMENT/DISCIPLINE MODULE  

 
Purpose 

 
This module will to increase the learner’s knowledge, skill, and application of behavior 
management/discipline models and strategies to enhance the effectiveness of instruction 
in classrooms and school-wide for all students.  The module contains overview 
information on behavior management/discipline, references to publications and web sites 
Six learner activities are included that can be individualized to meet the learner’s needs. 
 
This module contains the following sections: 
 
 -Overview Information 
 -Objectives 
 -Learner Activities 
 -Content 
 -References 
 -Web Resources 
 

Overview Information  
 
When public schools opened their doors approximately 200 years ago, behavior 
management/discipline was a problem in the teaching-learning process.  Today, behavior 
management/discipline remains a long standing concern for both educators and lay 
persons.  The annual Gallup Poll of the Public’s Attitudes Toward the Public Schools has 
found that student behavior management/discipline has been the public’s primary concern 
for most of the past 30 years. 
 
Teachers echo the public’s concern, consistently placing behavior management/discipline 
at the top of their annual list of troublesome concerns.  Educators report that they are 
besieged and ill-prepared, and often wonder if they are a teacher/educator or a police 
officer, counselor, therapist, assistant principal, mediation attorney, or a substitute parent. 
Classrooms are already diverse in student learning styles, race/ethnicity, socio-economic 
status, and Limited English Proficiency.  Add to this the accountability requirements for 
demonstrating student performance at the teacher, school, and district levels required by 
the No Child Left Behind Act of 2001, state legislation and the diversity created by the 
placement of students with disabilities in their natural environments (the regular 
classroom) whenever possible (Individuals with Disabilities Education Act Amendments 
of 2004), and most can see the challenge of the task of teaching when students do not 
behave appropriately. 
 
For the nearly 200 years that student behavior management/discipline has remained a hot 
topic, laypersons and educators alike have discussed and debated the topic as if they all 
agreed upon what it meant.  Educators have talked about everything from what behavior 
management/discipline means, to its purpose, to how it’s achieved and who has 
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responsibility for it.  While the legal system dictates in certain situations how schools 
must interpret and implement disciplinary practices with students, the broader topic 
continues to be philosophically debated in the classroom and the principal’s/assistant 
principal’s office as educators continue their quest for new models and curricula to teach 
and improve behavior management/discipline in their classrooms and schools. 

 
Objectives 

 
This module addresses these questions and offers a menu of related resources to explore 
existing/emerging models of behavior management/discipline through web sites where 
additional information can be obtained including books and articles.  The reader will need 
to make decisions about what information will be most useful and beneficial based on 
variables such as overall philosophy of your school/district, resources necessary to 
implement a particular program or strategy, specific needs of students, specific needs of 
staff, etc.  This module focuses on an approach to behavior management/discipline that is 
developmental and proactive with an emphasis on teaching all students responsibility and 
self-behavior management/discipline.  Provisions and special considerations that need to 
be made for students from poverty and students with disability are addressed.  While you 
may not be in a position to make decisions about whether to implement any of the 
information or ideas offered in this module, you can use the material to achieve several 
objectives: 
 

·  Stimulate your thinking about how you view student behavior management/ 
 discipline and how this viewpoint is influenced by your previous experiences 
 as well as your school’s/district’s philosophy and plan for student behavior 
  management/discipline. 
 
·  Initiate a dialogue about behavior management/discipline practices in your school 
 and district with colleagues and faculty in your school. 
 
·  Explore a list of resources provided to help make decisions about how to increase 
 the effectiveness of student behavior management/discipline in your school. 
 
·  Increase your knowledge and application of the IDEA 2004 amendments to help 
 ensure that appropriate disciplinary provisions for students with disabilities are  
 a part of your school’s overall plan. 
 
·  Broaden your knowledge of models and strategies to enhance the effectiveness of 
 classroom management in the inclusive classroom setting. 
 
·  Broaden your knowledge of models and strategies to enhance the effectiveness of 
 classroom management for students from poverty. 

 
·  Apply new knowledge and information about student behavior management/ 
 discipline to support and assist your faculty with classroom management  
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 strategies and behavioral interventions for regular as well as special education 
 students. 

LEARNER ACTIVITIES  
 
1. Identify the characteristics of a positive, proactive approach to student behavior 
 management/discipline and comment on the advantages of such an approach. 

 
2.  Describe the process your school follows to ensure that all faculty/staff are kept 
 knowledgeable and informed about legislation affecting how students with 
 disabilities behavior managed/disciplined, e.g., the IDEA Amendments of  
 2004.  Provide a copy of the documents (written policy, procedural checklists, 
 forms, in-service materials, etc.) that your school uses to ensure this goal is  
 met.  If your school does not have a process in place, provide an action plan 
 for how you would initiate such a process.  Include the sample materials you  
 would use. 
 
3.  Describe your school’s process for professional learning regarding the 

development, implementation, and subsequent monitoring of behavioral 
intervention plans (BIPs) for students with very challenging behaviors.  Include a 
sample copy of a working plan, as well as any screening or assessment tools, 
observation forms, behavior checklists, questionnaires, etc., currently in use. 
Review the Center for Effective Collaboration and Practice document on 
Addressing Student Problem Behavior—An IEP Teams Introduction to 
Functional Behavioral Assessment and Behavior Intervention Plans (www.air-
dc.org/cecp).  Discuss how you could use this material to improve this component 
of the IEP process in your school.  If your school does not have specific materials 
in use, compile and provide a set that you would suggest using. 

 
4.  Using the printed materials on classroom management included with this module, 
 the references in the Information Resources, and other materials you may 
 have discovered, devise an action plan for how you would help one of your  
 teachers improve her/his classroom management practices.  Focus on two  
 specific areas, e.g., classroom and materials organization, encouraging and  
 maintaining appropriate behavior, developing rules and procedures, etc. 
 
 
5.  Select a student who has behavior/discipline problems.  Describe his/her home 
 situation, social relationships, learning styles, and any other relevant information 
 about his/her behavior based on observable data.  Develop and describe a plan 

to improve the student’s behavior and reduce his/her office/discipline referrals 
using positive behavior supports and contingent positive and negative 
consequences. 

 
6.  Compile your own list of information resources that you would recommend adding 
 to the existing one.  Include web sites, hot links, books, journals, and training 
 modules, etc., that you have discovered as a result of using this module. 
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CONTENT 

 
What Is Behavior Management/Discipline? 
 
Behavior management/disciplines involve teaching and learning.  It is not just 
punishment.  To many people, behavior management/discipline means punishment.  To 
manage behavior/discipline means to teach.  Rather than punishment, behavior 
management/ discipline should be a positive way of helping and guiding children to 
achieve self control (National PTA, 1993).  James Hymes in Cotton (2001) defined 
discipline as “. . . the slow bit by bit, time consuming task of helping children to see the 
sense in acting in a certain way.”  Further Algozzine, Audette, Marr and White (2000) 
suggest that discipline is defined as the prevention and remediation of inappropriate 
behavior.  Behavior management/discipline is both a process and an outcome.  When we 
say that teachers must manage behavior/discipline of their students or that students must 
learn to manage their own behavior/discipline themselves, we are talking about behavior 
management/discipline as a process that an educator either engages in with a student or 
one that a student goes through himself/herself in an effort to control his/her behavior.  
Educators use a variety of practices and strategies to teach students behavior 
management/discipline. 
 
A common element of many schools is an “assistant principal for discipline”.  This 
assignment sends the message to students, teachers, support staff, and parents that this 
person will “handle” all behavior problems and assign punishment for various offenses 
consistent with a school’s or school system’s “code of conduct”.  The mindset is then cast 
for teachers that they may refer their students with problem behaviors to someone else, 
thus, freeing them of the responsibility to teach new behavioral skills or to structure a 
classroom environment promoting learning of a variety of knowledge and skills, both 
academic and social. To take this one step further, students begin to realize that the 
teacher does not have the skills/time/and or caring to handle them respectfully in the 
classroom.  In this case, the teacher loses more authority and control. 
 
Regardless of one’s thinking about behavior management/discipline, it is important to 
understand that behavior management/discipline is something that is learned, and 
therefore, can be taught.  Metzger (2002) suggests learning to manage behavior takes 
time and practice. Behavior management/discipline is something educators do with 
students, not to them.  While many educators continue to debate about whether or not 
behavior management/discipline should be taught in the schools, the Phi Delta Kappa 
Commission on Behavior Management/Discipline disseminated a report several years 
ago that said that not only can be behavior management/discipline be taught, but that it 
must be taught.  According to the Commission, one of the primary goals of education is 
to teach behavior management/discipline.  Unfortunately, educators don’t always agree 
on the school’s role in this task.  Many teachers and administrators still think that 
students should come to school knowing how to behave so teachers can do what they 
were trained and hired to do—TEACH.  If behavior management/discipline and 
education are viewed as separate, educators are more apt to spend most of their time 
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reacting to student behavior and implementing measures to establish order and control 
rather than focusing on proactive measures that provide positive behavioral instruction to 
teach students self-control and responsibility for their actions.  Behavior 
management/discipline or student management should be viewed as an opportunity to 
teach students pro-social, alternative ways to behave to get their needs met within the 
school.  We will serve students and staff more effectively if we operate from the 
assumption that student management is less an issue of control than an issue of providing 
students with new skills (Jones & Jones, 1990).  Research indicates that punitive school 
behavior management/discipline is associated with an increase in aggressive behavior and 
a decrease in academic achievement (Kounin & Gump, 1996; Mortimore & Sammons, 
1987). 
 
As educators view behavior management issues, there are three basic bodies of research 
to consider: punishment based systems, positive reinforcement systems and combined 
approaches.  There is currently a larger research base for punishment based systems and 
positive reinforcement systems than combined approaches.  Some of the research in the 
field is described below.  Application of the research in the school setting should assist 
teachers in developing behavior change programs that improve student behavior over 
time and promote maintenance of these behaviors. 
 
Punishment Based Systems 
Punishments are consequences that weaken a behavior (Mather & Goldstein, 2001).  
According to Dr. C.W. VonBergen, researcher and professor of management at 
Southeastern Oklahoma State University, punishment is giving a person something they 
don’t want and fear, which seemingly results in a reduction in the undesired behavior. If a 
behavior stops or decreases, the behavior control strategy is considered a punishment 
(VonBergen, 2004).   
 
Currently, Mayer (2001) found that many classrooms rely on punishment based systems 
to address behavior.  In other words, systems are in place for handling misbehaviors as 
they occur.  Mayer (2001) established that teachers spend more time developing punitive 
measures than on preventative or positive measures. Schools are seeking to control 
student behaviors; if the behavior does not cease, the student is excluded from the setting 
(Markey, Markey, Quant, Santeli & Turnbul, 2002).  Gieger (2000) found teachers rely 
mostly on verbal reprimands.  His research suggests this is ineffectual. Procedures set for 
discipline in middle and high schools tend to be reactive administrative interventions, 
such as student removal (Sprick, Borgmeier, & Nolet, 2002).   
 
Punishment of behavior without positive consequences is associated with higher rates of 
aggression, vandalism and truancy (Lewis and Sugai 1999).  Alderman (2001) asserts that 
negative consequences build resentment and lead to more aggressive behaviors.  Gieger’s 
(2000) research found that negative means were less than 53% effective in changing 
student behavior.  It would appear that this 53% may be related to students who are not 
posing the most difficult behavior.  Punishment or negative consequence systems appear 
to have limited support. 
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Choice and implementation of a classroom management system has remained a difficult 
task for our nation’s school systems for decades. A recent survey found that elementary 
students disrupt the classroom and talk back or disobey teachers more frequently than 
they did a decade ago (Langdon, 1997). Through careful analysis, educators constantly 
seek the method that will be most successful in reducing inappropriate student behavior 
and increase student learning. Often times, it is not clear which system will produce these 
desired effects. Inconclusive data and results leave educators continuously searching for 
the “right” system. The Unified Discipline Approach discussed by Algozzine, Audette, 
Marr and White (2000) provides an example of a negative consequence system used 
throughout the elementary school in this study. The following is a description of a 
Unified Discipline Approach used by the school: 
 

·  One negative behavior in one day- Pull a green card 

·  Two negative behaviors in one day- Pull a yellow card 

·  Three negative behaviors in one day- Pull an orange card 

·  Four negative behaviors in one day- Pull a red card 

The Unified Discipline program identifies correction procedures to handle misbehavior 
(Algozzine, Audette, Marr & White, 2000).  They describe the procedure as follows: 
 

1. Identify the behavior. 

2. Match the behavior to the rule. 

3. Issue the consequence immediately. 

4. Offer encouragement. 

Research (Lewis, Sugai, 1999; Geiger, 2000; Mayer, 2001) shows that negative 
reinforcement can be effective if instituted and enforced properly, but is generally less 
desirable than positive reinforcement. In order for the negative consequence system to be 
effective, the undesirable behaviors must stop and the student taught proper social skill 
and discipline (Mayer, 2001; Drasgow, & Yell, 2002). 
  
Much of the research on negative reinforcement and punitive measures suggests that it is 
highly ineffective and may indeed perpetuate the problem behavior.  Sprick, Borgmeier, 
and Nolet (2002), found that when dealing with misbehavior, punitive consequences have 
relatively low probability of changing behavior.  Further, it was found that negative 
behavior was maintained by the use of negative reinforcement (McComas, Goddard, & 
Hoch 2002).  It is obvious that punitive measures may lead to additional problem 
behaviors.  These behaviors may be the result of a loss of relationships with authority 
figures, or from a reduction in self esteem and self worth.  Mather and Goldstein (2001) 
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found that punishment can negatively affect the classroom atmosphere and teacher-
student relationships.   
 
Some research supports the use of punitive/punishment techniques to control behavior.  
These programs include additional topics to address skill development.  Sprick, 
Borgmeier, & Nolet (2002), suggested that programs with only consequences are doomed 
to fail, primarily, because they don’t teach appropriate behavior.  Often times when 
negative reinforcement and punitive measures are utilized as a classroom management 
system, they are highly ineffective and may indeed perpetuate the problem behavior.  
Sprick, Borgmeier, and Nolet (2002), found that when dealing with misbehavior, punitive 
consequences have relatively low probability of changing behavior. McComas, Goddard, 
and Hoch (2002) also found that negative behavior was maintained by the use of negative 
reinforcement. The punishment model is also ineffective when punishment is excessive, 
or is delivered without support or encouragement for improving behavior (Cotton and 
Savard, 1982). Many different methods, in combination with punishment, can be 
effective.  When appropriate behavior is emphasized and used in combination with 
punishment, the punishment based classroom management system can be effective. 
Mather and Goldstein (2001) offer the following guidelines or methods that might 
increase the effectiveness of punishment: 
 

1. Immediacy 

2. Specificity 

3. Consistency 

4. Unemotional 

5. No additional assignment given as punishment 

6. Provide practice of appropriate behavior 

Cotton and Savard (1982) provide the following suggestions to use with implementation 
of punishment programs: 
 

1. Commensurate with the offence committed 

2. Perceived by the student as punishment 

3. Delivered with support 

Effective punishment can lead to behavioral change with careful use.  Alderman (2001) 
indicates that the use of punishment is most effective when used with certain teacher 
behaviors.  First, he suggests that teachers should use private discipline.  Additionally, he 
recommends using verbal reprimands sparingly and when used that they are issued 
quietly.  In general, the following guidelines can reduce the emotional component of 
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punishment and increase the effectiveness of punishment:  talk slower (people under 
stress process language more slowly), get lower (get on the same physical plane as the 
student – this is less threatening), talk softer (this models emotional control), and use 
shorter verbal statements (assists with processing of information). 
 
Effective discipline programs that are firm and caring have a correlation with improved 
academic achievement (McVittie, 2003).  Further, she states these programs provide 
behavioral correction without overly emotional responses.  The belief is that behavior 
learning is important to academic learning.  It is consistency and expectations that lead to 
behavioral success (OSEP towards effective behavioral systems of support: a school wide 
approach to discipline, 2000).  Further, it is suggested that consistently identifying 
behaviors and providing consistent and appropriate positive or negative consequences as 
appropriate is preferable.  Researchers found that punishment, when used correctly with 
additional supports, can effect behavioral change (Cotton, & Savard, 1982; Cotton, 
2001).  Schools should “observe and interview students to determine their awareness of 
their troublesome behavior and the meanings that it holds for them, provide information 
and instruction when necessary, set needed limits, and insist that students assume 
personal responsibility for their behavior and their consequences” (Brophy, 1983). The 
removal of the punisher or punishment may cause the behavior to reoccur, Mather and 
Goldstein (2001).  Much of the research on negative consequence systems suggests that 
as a stand alone model it is ineffective. Punishment models are only effective if instituted 
and enforced properly, but are generally less desirable than positive reinforcement 
(VonBergen, 2004).  Educators still hold firm to the use of punishment models- this 
maybe in part because students without challenging behaviors respond this model.  
Further, punishment systems are easy to create and implement.  For these reasons, many 
educators ignore the current research. 
 
Positive Consequence System 
  
Positive reinforcement increases the future probability of a behavior (Sprick, Borgmeier, 
& Nolet, 2002).  Maag (2001) stated “positive reinforcement is a universal principle that 
is in effect regardless of age, gender, culture or disability of a child” (p.173).  This type 
of reinforcement takes many forms including teacher attention, tangibles, participation in 
desired activities and removal of undesired activities.  Reinforcement menus assist in the 
distribution of desired reinforcement.  Alderman (2001) ascertains that providing choices 
of rewards to students, consistent with a menu of rewards, increase the value of the 
rewards. 
  
Token economies are systems that encourage appropriate classroom behavior through the 
systematic distribution of tokens.  These tokens are later exchanged for desired item.  
This type of program requires direct teacher support (Myles, Moran, Ormsbee and 
Downing, 1992).  It is suggested by Higgins, Williams and McLaughlin (2001) that a 
token economy can provide an effective method for collecting behavioral data while 
improving classroom behavior.  
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Reinforcement is effective when the rewards or positive consequences are desired by the 
students.  It has been found that student input, regarding reinforcement items, is 
important.  Stein (1999) indicates students responded with more significant behavioral 
change when they had access to the reinforcements they ranked as most desired.   
  
When using positive reinforcement, it is important that students thoroughly understand 
ways to access reinforcement (Lewis, & Sugai, 1999; Tip sheets: positive ways of 
intervening with challenging behavior, 2003).  This is explicitly taught.  The rules or 
target behaviors should be posted (Sprick, Borgmeier, & Nolet, 2002).  They further 
assert that classroom routines and rituals need to be clear.   
  
Research suggests that reinforcement strategies should be reduced as students become 
proficient in the target behaviors (Tip sheets: positive ways of intervening with 
challenging behavior, 2003; Myles, Moran, Ormsbee & Downing, 1992).  This reduction 
in reinforcement should happen over time to ensure the students have internalized the 
desired behaviors and have learned ways to self reinforce. 
  
The use of reinforcement can lead to the intrinsic desire to perform the appropriate 
behavior.  Traynor (2002) found that students who are rewarded for desired behavior will 
persist in exhibiting the behavior without any additional prompting.  He further suggests 
that new behaviors are more likely to replace maladaptive behaviors when they are 
strongly supported in the classroom environment.  Lewis and Sugai (1999) found that 
positive pro-social focus increases pro-social behaviors.  They recommend a four to one 
ratio of positive to negative reinforcements.  Positive consequences foster pride, effort 
and relationships (Alderman, 2001).   
  
Researchers (Cotton, 2001.; Mather, & Goldstein, 2001; Lewis, & Sugai, 1999) have 
found numerous ways to make reinforcement more powerful or apply it more effectively.  
Mather and Goldstein (2001) identify components to make positive reinforcement more 
effective: 
 

1. Select target behavior 

2. Define behavior 

3. Choose a reinforcement for the behavior 

4. Observe the child and watch for the behavior 

5. Reinforce the target behavior every time it is present 

6. Comment in a positive way about the behavior 

7. Be enthusiastic and interested 

8. Offer assistance 
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9. Vary the reinforcement used 

The use of positive reinforcement takes conscious effort on the part of the teacher.  The 
real key to sustainable behavior change lies in teacher behavior change.  This can be done 
through direct data collection. Teachers can work in pairs to observe and collect data 
related to praise in each others classroom for 10-20 minutes.  From this baseline, the 
teachers can work to improve their praise ratios.  Rhode, Jensen & Reaves in Mather and 
Goldstein (2001), suggest using IFEED-AV guidelines.  They are as follows: 
 

·  Immediately – as close to the positive behavior as possible 
·  Frequently – consider using a 4:1 ratio (4 praise for each correction) 
·  Enthusiastically – genuine and sincere 
·  Eye Contact 
·  Description of Behavior – clearly defines how the student met the expectation 
·  Anticipation – build hype around reinforcement 
·  Variety – keeps reinforcement fresh 

 
Research on positive reinforcement suggests that it is more effective than punishment or 
negative consequence systems.  Geiger (2000) found that positive reinforcement was 
92% effective.  Geiger (2000) also noted positive reinforcement does not reduce intrinsic 
motivation.  Cotton (2001) indicates reinforcement can increase desirable behaviors 
without undermining a student’s intrinsic motivation.  Token economy systems 
exemplify this method of behavioral intervention. 
 
Combined Positive and Negative Consequence Systems 
  
According to research, regardless of the type of classroom management system used, 
systematic use of both positive and negative consequences are necessary to shape positive 
behaviors and address negative behaviors in schools (Duke, 1989; Research Connections, 
1997). The use of combined systems incorporates the systematic use of reinforcement 
and punishment to change behavior.  The undesired behavior is corrected with negative 
consequences and the desired behaviors are contingently reinforced to increase the 
likelihood of its natural unprompted occurrence.   Contingent consequences lead to a 
reduction in off-task and destructive behavior when a combination of positive and 
negative consequences were applied for task completion, McComas, Goddard, and Hoch 
(2002).   
 
Although there are few studies related to combined systems, the ones reviewed suggest 
its’ effectiveness (Musser, Bray, Kehle, & William, 2001; Lewis, & Sugai, 1999; 
Truchlicka, Mclaughlin, & Swain, 1998).   According to Musser, Bray, Kehle, and 
William (2001), students with emotional behavior disorder served in a program with 
multi-components, including response/cost and token economies reduced disruptive 
behaviors significantly. Effective Behavioral Support Programs support the use of 
consequences that are positive for appropriate behavior and negative for inappropriate 
behavior.  Lewis and Sugai (1999) believe that systematic planned consequences lead to 
greater consistency in all school areas.  Another study by Truchlicka, McLaughlin and 
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Swain (1998) concurred with these findings relating to academic improvement.  They 
found that use of contingent positive and negative consequences increased the accuracy 
of academic tasks.  These findings speak to the efficacy of using both positive and 
negative consequences to contingently manage student behavior. 
 
Researchers found several steps to improve classroom behavior through a combination of 
behavior management strategies (White, Algozzine, Audette, Marr, & Ellis, 2001; Lewis, 
&, Sugai 1999; Sugai, & Horner, 2002).  According to White, Algozzine, Audette, Marr 
and Ellis (2001), the following suggestions were developed to assist in school wide 
discipline approaches: 
 

1. Expand positive learning opportunities and results 

2. Strengthen school capacity to serve students in the least restrictive 

environment appropriate 

3. Value and address diversity 

4. Collaborate with families 

5. Provide appropriate assessment 

6. Provide on-going skill development and support  

7. Create a comprehensive collaborative system 

The above list uses combined strategies to improve student behavior.  Palardy (1996) 
found that student behavior improved when teachers used effective contingent positive 
reinforcement for appropriate behavior along with consistent disciplinary consequences 
for inappropriate behavior.  Further, Drasgow and Yell (2002) suggest that students 
conduct themselves more appropriately when they understand: 
 

1. Types of behavioral expectations 

2. Positive consequences for appropriate behavior 

3. Consequences for inappropriate behavior. 

Combined approaches lead to higher student behavior change as suggested in the research 
(Geiger, 2000; Shukla-Mehta, & Albin, 2003; Mather, & Goldstein, 2001; Cotton, 2001; 
Palardy, 1996).  Teachers using both negative consequences and positive reinforcement 
are likely to nurture appropriate behavior throughout the day.  Students are given clear 
expectations of behavior and receive consequences accordingly. 
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Behavior Management/Discipline for Students with Disabilities.   
 
It is essential to note that the 1997 and 2004 amendments to the Individuals with 
Disabilities Education Act (IDEA) contain regulations that address the disciplining of 
students with disabilities.  These regulations (and associated state rules consistent with 
these regulations) specifically deal with the use of short and long-term suspension to deal 
with disruptive and more serious behavior.  The amendments are intended to balance the 
rights of the student with disabilities with the need of all students for a safe school and 
optimal learning environment.  Also, they are designed to shift the emphasis from 
punishment and exclusionary behavior management/discipline practices to a focus on 
teaching positive behavioral support and change.  In fact, “expulsion” is a term that is no 
longer used in the regulations.  Administrators are encouraged to exercise more proactive 
options for interventions and consequences that address the cause of the problem 
behavior rather than the symptoms.  Teachers can use the same disciplinary strategies to 
manage the behavior of students with disabilities that are typically used with students in 
the regular education program, as long as the strategies are developmentally appropriate 
and consider the student’s disabilities and rights to due process.  If and when more 
restrictive interventions and consequences other than those imposed by the classroom 
teacher are warranted, certain allowances must be made for the student with disabilities.  
To access specific information about considerations and provisions for the student with 
disabilities, visit the CEC and CECP web sites as well as the IDEA web site at 
www.ed.gov/offices/OSERS/IDEA and the National Information Center for Children and 
Youth (NICHCY) at www.nichcy.org to obtain information on the Office of Special 
Education Programs IDEA 97 Training Package.  Also click on this course module on 
IDEA and Section 504.  Other useful references are listed in the resources section of this 
module. 
 
While a number of useful resources are available to the administrator and teacher to help 
navigate the IDEA behavior management/discipline requirements, a number of questions 
regarding the implementation of the behavior management/discipline policy remain 
unanswered.   Some of the most prevalent ones are as follow: 
 

·  How do IEP Teams determine whether schools are satisfactorily addressing the 
student’s behavior problems, i.e., what types of data collection and monitoring  
systems are in place? 

·  Do the IDEA provisions allow students to stay at home when they are suspended? 
·  What alternative placements comply with the least restrictive environment 

provisions? 
 
Developing Policies and Procedures to Promote Student Behavior Management. 
 
 To develop and promote a behavior management/discipline plan that is both positive and 
proactive, administrators should consider the following variables when designing their 
policies and procedures: 
 

·  A focus on long-term solutions to existing or potential problems, as well as  
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short term concerns. 
·  Implementation that focuses on teaching a curriculum of responsibility rather 

than a curriculum of control. 
·  A guarantee that all students are treated fairly, without prejudgment, regardless 

of their gender, individual differences, or cultural background. 
·  Behavior management/discipline practices that teach pro-social alternatives and 

mediate the problem behavior rather than endorse interventions that sanction or 
encourage consequences solely for the purpose of punishment. 

·  Behavior management/discipline practices that respect and dignify both students 
and faculty and staff. 

 
Additional Considerations. 
 
There are arrays of additional factors that directly impact student behavior and the overall 
effectiveness of a school-wide behavior management/ discipline plan.  Several of these 
are as follow: 
 

·  The instructional program. 
·  The physical environment of the school and classroom. 
·  The psychological climate of the school and classroom. 
·  Multicultural awareness. 
·  Alternatives to suspension. 
·  Dealing with aggression and violence. 
·  Extracurricular social and service-oriented activities. 

 
A list of references that offer helpful tips and suggestions on how to address these areas is 
included in the References section. 
 

CLASSROOM MANAGEMENT  
 
The concept of classroom management is broader than the notion of student behavior 
management/discipline.  It includes all the things teachers must do to foster student 
involvement and cooperation in classroom activities and to establish a productive work 
environment (Sanford, Emmer, & Clements, 1983).  Until recently, discussions about 
classroom management have placed too much emphasis on controlling unproductive 
student behavior and not enough on creating a learning environment that encourages 
productive student behavior.  Behavior management/discipline should not be limited to 
something that a teacher does after a student has done something wrong.  Rather, 
behavior management/discipline should restructure the teacher’s relationship with the 
students to facilitate effective classroom management and increase student performance.  
Often the very strategies teachers employ in an attempt to effectively manage their 
classrooms and deter problem behaviors from occurring contribute to or even exacerbate 
the problem.  The most frustrating problems and unpleasant experiences associated with 
teaching are, often times, the basic classroom management issues teachers’ face on a 
daily basis.  Numerous surveys conducted with first-year teachers indicate that one of 
their top concerns and criticisms of their pre-service teacher preparation programs is the 
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lack of training in practical, effective classroom management.  This concern has also 
been expressed by experienced and veteran teachers who are searching for new and more 
effective strategies and interventions to work with the increasing number of challenging 
and at-risk students they see entering their classrooms, as well as the student with 
disabilities who is now spending more time in the regular education classroom.  These 
teachers report receiving no or infrequent professional learning in this area and 
additionally report the absence of any staff in their building to provide this support and/or 
consultation on these issues. 
 
Effective classroom management doesn’t just happen.  It is planned and purposeful.  It 
begins prior to the start of the school year with a focus on prevention and organization.  It 
continues with implementation of a plan for choosing rules and procedures for the 
classroom (consistent with the school-wide plan) and strategies to teach and maintain 
appropriate behavior and manage inappropriate behavior.  Reviews of classroom 
management by some of the most prominent researchers in the field (e.g., Brophy, 1983; 
Charles, 1989; Doyle, 1986; Duke & Meckel, 1984; Jones & Jones, 1990; Wolfgang & 
Glickman, 1986) suggest five factors that are correlated with effective classroom 
management: 
 

·  A sound theoretical foundation and understanding of classroom management and  
the needs of students. 

·  Strong positive teacher-student and peer relationships. 
·  Instructional methods that motivate students. 
·  Organizational and group management techniques that maximize students’ on-

task behavior. 
·  Problem solving and behavior management techniques that empower students to 

assume responsibility for managing their own behavior. 
 
No teacher should be without the knowledge and skills to address all of these areas.  It is 
the responsibility of the building administrator(s) to ensure that the faculty and staff has 
the information, tolls and support necessary to successfully implement these essential 
component of effective classroom management.  Many experts in the field have 
responded to the classroom teacher’s and building administrator’s call for skill-based 
training and resource materials that offer practical behavioral management strategies that 
teachers can implement with a diverse group of students.  The literature contains a variety 
of behavior management/discipline models that offer everything from self-instructional 
manuals, videos, and reproducible teacher/student forms to ones that provide 
comprehensive on-site training and follow-up consultation services.  The web sites listed 
in the Resources section includes some of these.  The Center for Effective Collaboration 
and Practice (CECP) provides an updated list of programs/models that it has identified as 
representing best practice. 
 
The task of managing appropriate classroom behavior becomes more stressful and even 
more challenging when it involves students with disabilities.  These students often 
display disruptive behaviors which not only require teachers to have sound diagnostic and 
prescriptive skills but also to be knowledgeable about the procedural safeguards in IDEA 
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that apply to these students.  The Resources section of this module includes several very 
useful references on how to manage the behavior of these students in inclusive settings, 
as well as guidelines regarding the disciplining of students with disabilities within the 
context of the legal requirements of IDEA (1997).  Visit the New Horizons for Learning 
web site at www.newhorizons.org and click on Special Needs/inclusion for information 
on both research and practical strategies on inclusive practices.  The Center for Effective 
Collaboration and Practice at www.air-dc.org/cecp has produced a couple of documents 
which address the areas of behavior management/discipline and behavior planning for 
students with disabilities:  Disciplinary Guidelines and An IEP Team’s introduction to 
Functional Behavioral Assessment and Intervention Plans (2nd Edition).  Both of these 
documents are available for viewing as well as downloading in portable document 
format.  The latter document contains detailed information and instructions on topics 
such as IEP Team roles and responsibilities, the importance of functional behavioral 
assessments, how to conduct a functional behavioral assessment, how to address skill and 
performance deficits, modifying the learning environment, providing supports, evaluating 
the behavior plan, and sample forms.  Also, you may wish to review the September 1998 
issue of Intervention for additional information including a sample behavior plan.  In 
light of the 1997 Amendments to IDEA, which stipulate that the relationship between 
behavior and learning must not only be considered but acted upon by conducting 
functional behavioral assessments and developing behavioral intervention plans for 
identified students, these materials offer easy to follow, straightforward instruction on the 
topic. 
 

SUMMARY  
 
For the past 25 years, behavior management/discipline has been ranked as the number 
one problem facing our public schools.  Educators are discovering that this problem goes 
deeper than simple rule-breaking; thus, calls for more than routine behavior management/ 
discipline policies and classroom rules are being made by teachers and administrators 
alike.  The traditional curriculum of compliance and control no longer works for many of 
today’s students.  Instead, behavioral instruction that is delivered positively and 
proactively and focuses on strategies that promote self-control and responsibility is 
required.  The inclusion of more and more students who are at-risk, who exhibit 
challenging behavior, or who have significant emotional and/or behavioral disabilities 
created even a greater urgency for school personnel to possess the knowledge and skill 
necessary to develop and implement effective school-wide behavior management/ 
discipline policies and behavioral management plans.  Coupled with this behavioral 
challenge are the federal regulations for IDEA 1997 which specify that behavior 
management/discipline policies must be followed by both special and regular educators.  
These policies require educators to develop and enact more proactive interventions to 
address serious behavior management/discipline problems as well as behavioral 
intervention plans for students who exhibit dangerous or other significant behaviors that 
impede their ability to function successfully in the classroom.   
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www.naeyc.org: National Association for the Education of Young Children 
www.nea.org:  National Educational Association 
www.reading.org:  International Reading Association 
www.bbbsa.org:  Big Brothers/Big Sister 
www.bgca.org:  Boys and Girls Clubs of America 
www.health.org:  National Clearinghouse on Alcohol and Drug Information 
www.iir.com/nygc:  National Youth Gang Information Center 
www.ncjrs.org:  Bureau of Justice Assistance Clearinghouse 
www.ncpc.org:  National Crime Prevention Council 
www.vcwa.org:  National Crime Watch of America 
www.pbis.org:  Positive Behavior Interventions and Supports 
www.nichy.org:  National Information Center for Children and Youth with Disabilities 
www.sped.org:  Council for Exceptional Children 
www.case.sped.org:  Council for Administrators of Special Education 
www.g-case.org:  Georgia Council of Administrators of Special Education 
Topics 
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     The culturally sensitive disciplinary. 
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List to be completed by end of week. 
 
 
 
 
 
 
 
 
 
 

Figure 1:  Overview of Positive and Negative Reinforcement and Punishment 
(Used with Permission from Jennifer D. Clements, jenniferdclements@yahoo.com) 

 
 
 

 
Reinforcement – increases 

behaviors 

 
Punishment – decreases 

Behaviors 

 
 
 
 
 
 
Positive -  
addition of 
something 

Positive Reinforcement – adding 
something to the environment 
students want to increase a behavior 
 
Ex. 

·  Praise 
·  Positive Notes 
·  Tickets for “Caught Being 

Good” 
·  “BUG” Bringing Up Grades 
·  Treats 
·  Social Time 
·  Games 
·  Money 
·  Points/Card Punches for 

Appropriate Behavior 

Positive Punishment – adding 
something to the environment 
students do not want to decrease 
behavior 
 
Ex.   

·  Nagging/Yelling/Reprimands 
·  Additional Work 
·  Points for Misbehavior 
·  Demerits/Conduct Slips 
·  Office Referrals 
·  Detention 
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Negative – 
subtraction 

of 
something 

Negative Reinforcement – taking 
something from the environment 
the students don’t want to increase 
a behavior 
 
Ex. 

·  Homework Pass 
·  Test Exemption 
·  Quiz Pass 
·  Jean day (if school has 

Uniforms 
·  ½ the Assignment 
 

Negative Punishment – taking 
something from the environment 
that the students want to decrease 
behavior 
 
Ex. 

·  Removing Attention 
·  Restriction from Activities 
·  Restriction from Items 
·  Isolation from Peers (ISS) 
·  Silent Lunch 
·  Time Out 
·  STOP – Program 
·  Moving a Clip/Card/Color 

for Misbehavior Down a 
Level 

·  Punching Cards for 
Misbehavior 

 
 

The Research Behind the Quadrant* 
(What works best to change behavior?) 

 
Vonberg (2004); Sprick, Borgmeier, & Nolet (2002); Lewis & Sugai (1999) 
�  Systems are in place for reacting to negative behavior – punishment. Punishment 

is something that students do not want or fear that diminishes or eliminates 
behavior. 

�  When dealing with misbehavior, punitive consequences have relatively low 
probability of changing behavior. 

�  Positive reinforcement was found to be effective 92% of the time in managing 
difficult behavior. However, negative means are less than 53% effective in 
changing behavior (Gieger, 2000). 

�  Punishment of behavior without a positive school wide management system is 
associated with higher rates of aggression, vandalism, truancy, tardiness, and drop 
outs.  Positive pro-social focus increases pro-social behaviors. 

 
Cotton (2003); Traynor (2002); Gieger (2000); Brophy & Everston (1976) 
·  Teachers rely mostly on verbal reprimands to correct behavior, which is found to 

be ineffectual in causing behavioral change. 
·  Positive reinforcement does not decrease intrinsic motivation. Students who are 

rewarded for behavior will continue this behavior. 
 

Goldstein & Mather (2001) 
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�  When appropriate behavior is emphasized and used in combination with 
punishment, the punishment based classroom management system can be 
effective.  

 
Goldstein & Mather (2001); Palardy (1996); Truchlicka, McLaughlin, Swain (1998); 
Research Connections (1997); Gaustad (1992); Duke (1989) 
�  The use of both positive and negative consequences is necessary to shape positive 

behaviors and address negative behaviors in schools.  This has significant impact 
on academic tasks.  

 
Lewis & Sugai (1999); Brophy & Everston (1976); Walker & Buckley (1973); Winett 
& Winkler (1972)  
�  Teachers who rely on verbal reprimands and criticism usually have trouble 

managing their classrooms.  Further, these teachers have limited success in 
fostering learning. 

�  Teachers spend more time attending to those who display inappropriate behavior 
than those who display appropriate behavior. Additionally, appropriate means of 
interacting in class are not systematically taught. 

 
Truchlicka, McLaughlin, & Swain (1998) 
�  The use of contingent positive and negative consequences increased the accuracy 

of academic tasks. 
 
*Specific citations available on request to JenniferDClements@yahoo.com 
 
 
 
 
 
 
 
 


