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BEHAVIOR MANAGEMENT/DISCIPLINE MODULE

Purpose

This module will to increase the learner’s knowledskill, and application of behavior
management/discipline models and strategies toneehthe effectiveness of instruction
in classrooms and school-wide fadt students. The module contains overview
information on behavior management/discipline, nexfees to publications and web sites
Six learner activities are included that can béviddalized to meet the learner’s needs.

This module contains the following sections:

-Overview Information
-Objectives

-Learner Activities
-Content

-References

-Web Resources

Overview Information

When public schools opened their doors approxima@0 years ago, behavior
management/discipline was a problem in the teaeleiaming process. Today, behavior
management/discipline remains a long standing carfoe both educators and lay
persons. The annual Gallup Poll of the Public'stddes Toward the Public Schools has
found that student behavior management/disciplaseldeen the public’s primary concern
for most of the past 30 years.

Teachers echo the public’'s concern, consistendgipy behavior management/discipline
at the top of their annual list of troublesome @ns. Educators report that they are
besieged and ill-prepared, and often wonder if #reya teacher/educator or a police
officer, counselor, therapist, assistant principadiation attorney, or a substitute parent.
Classrooms are already diverse in student leastilgs, race/ethnicity, socio-economic
status, and Limited English Proficiency. Add testthe accountability requirements for
demonstrating student performance at the teactleoo§ and district levels required by
the No Child Left Behind Act of 2001, state legigla and the diversity created by the
placement of students with disabilities in theitumal environments (the regular
classroom) whenever possible (Individuals with Dibes Education Act Amendments
of 2004), and most can see the challenge of tlkedfa®aching when students do not
behave appropriately.

For the nearly 200 years that student behavior gemant/discipline has remained a hot
topic, laypersons and educators alike have disdumse debated the topic as if they all
agreed upon what it meant. Educators have talkedtaverything from what behavior
management/discipline means, to its purpose, toitisw@chieved and who has
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responsibility for it. While the legal system d@itgs in certain situations how schools
must interpret and implement disciplinary practieath students, the broader topic
continues to be philosophically debated in thestlamm and the principal’s/assistant
principal’s office as educators continue their qdesnew models and curricula to teach
and improve behavior management/discipline in tbklaissrooms and schools.

Objectives

This module addresses these questions and offeena of related resources to explore
existing/emerging models of behavior managemenmiftlise through web sites where
additional information can be obtained includingpk® and articles. The reader will need
to make decisions about what information will bestnaseful and beneficial based on
variables such as overall philosophy of your schii&trict, resources necessary to
implement a particular program or strategy, speciéeds of students, specific needs of
staff, etc. This module focuses on an approadiebhavior management/discipline that is
developmental and proactive with an emphasis arhieg all students responsibility and
self-behavior management/discipline. Provisiorns gjrecial considerations that need to
be made for students from poverty and students dvéthbility are addressed. While you
may not be in a position to make decisions aboudtihadr to implement any of the
information or ideas offered in this module, yom e¢se the material to achieve several
objectives:

Stimulate your thinking about how you view studeehavior management/
discipline and how this viewpoint is influenced yayur previous experiences
as well as your school’s/district’s philosophy gudn for student behavior
management/discipline.

Initiate a dialogue about behavior managementjolise practices in your school
and district with colleagues and faculty in yoahgol.

Explore a list of resources provided to help ma&eisions about how to increase
the effectiveness of student behavior managenisaigtine in your school.

Increase your knowledge and application of the IDE@4 amendments to help
ensure that appropriate disciplinary provisionsstodents with disabilities are
a part of your school’s overall plan.

Broaden your knowledge of models and strategiembhance the effectiveness of
classroom management in the inclusive classrodtimge

Broaden your knowledge of models and strategiembhance the effectiveness of
classroom management for students from poverty.

Apply new knowledge and information about studesttdvior management/
discipline to support and assist your faculty valiissroom management
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strategies and behavioral interventions for regasawell as special education
students.
LEARNER ACTIVITIES

1. Identify the characteristics of a positive, proaetapproach to student behavior
management/discipline and comment on the advasitaigaich an approach.

2. Describe the process your school follows tausmghat all faculty/staff are kept
knowledgeable and informed about legislation aifigchow students with
disabilities behavior managed/disciplined, efye, DEA Amendments of
2004. Provide a copy of the documents (writtelicgpprocedural checklists,
forms, in-service materials, etc.) that your s¢huses to ensure this goal is
met. If your school does not have a processanglprovide an action plan
for how you would initiate such a process. Inelilkde sample materials you
would use.

3. Describe your school’s process for professitesining regarding the
development, implementation, and subsequent mamjtaf behavioral
intervention plans (BIPs) for students with verglbdnging behaviors. Include a
sample copy of a working plan, as well as any sengeor assessment tools,
observation forms, behavior checklists, questiamsaietc., currently in use.
Review the Center for Effective Collaboration amdd®ice document on
Addressing Student Problem Behavior—An IEP Teartrediuction to
Functional Behavioral Assessment and Behalitervention Plansfww.air-
dc.org/cecph Discuss how you could use this material to imprthis component
of the IEP process in your school. If your schamés not have specific materials
in use, compile and provide a set that you woulghsest using.

4. Using the printed materials on classroom mamage included with this module,
the references in the Information Resources, dimer anaterials you may
have discovered, devise an action plan for howwould help one of your
teachers improve her/his classroom managemertiqgesac Focus on two
specific areas, e.g., classroom and materialsaggon, encouraging and
maintaining appropriate behavior, developing raed procedures, etc.

5. Select a student who has behavior/discipliodlems. Describe his/her home
situation, social relationships, learning stylsg any other relevant information
about his/her behavior based on observable d¢aelop and describe a plan
to improve the student’s behavior and reduce higiffece/discipline referrals
using positive behavior supports and contingenitipesand negative
consequences.

6. Compile your own list of information resourdbat you would recommend adding
to the existing one. Include web sites, hot ljid@oks, journals, and training
modules, etc., that you have discovered as atresusing this module.
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CONTENT

What Is Behavior Management/Discipline?

Behavior management/disciplines involve teachinglaarning. It is not just
punishment. To many people, behavior managemsaigline means punishment. To
manage behavior/discipline means to teach. Rétlerpunishment, behavior
management/ discipline should be a positive wayefifing and guiding children to
achieve self control (National PTA, 1993). Jamgmis in Cotton (2001) defined
discipline as “. . . the slow bit by bit, time camsing task of helping children to see the
sense in acting in a certain way.” Further AlgoeziAudette, Marr and White (2000)
suggest that discipline is defined as the prevardimd remediation of inappropriate
behavior. Behavior management/discipline is bopinogess and an outcome. When we
say that teachers must manage behavior/discipfitteeo students or that students must
learn to manage their own behavior/discipline theles, we are talking about behavior
management/discipline as a process that an edusgter engages in with a student or
one that a student goes through himself/herselhieffort to control his/her behavior.
Educators use a variety of practices and strateégigsach students behavior
management/discipline.

A common element of many schools is an “assistantipal for discipline”. This
assignment sends the message to students, teasihygusrt staff, and parents that this
person will “handle” all behavior problems and gaspunishment for various offenses
consistent with a school’s or school system’s “coleonduct”. The mindset is then cast
for teachers that they may refer their studenth yibblem behaviors to someone else,
thus, freeing them of the responsibility to teaelwrbehavioral skills or to structure a
classroom environment promoting learning of a \gré knowledge and skills, both
academic and social. To take this one step furtedents begin to realize that the
teacher does not have the skills/time/and or caortgandle them respectfully in the
classroom. In this case, the teacher loses mahe@ty and control.

Regardless of one’s thinking about behavior managefaiscipline, it is important to
understand that behavior management/disciplineriseshing that is learned, and
therefore, can be taught. Metzger (2002) sugdestaing to manage behavior takes
time and practice. Behavior management/discipbrsoimething educators do with
students, not to them. While many educators cagtto debate about whether or not
behavior management/discipline should be taugttierschools, the Phi Delta Kappa
Commission on Behavior Management/Discipline diseated a report several years
ago that said that not only can be behavior manag#&discipline be taught, but that it
must be taught. According to the Commission, drite@ primary goals of education is
to teach behavior management/discipline. Unfoitielgaeducators don't always agree
on the school’s role in this task. Many teachaid administrators still think that
students should come to school knowing how to belsavteachers can do what they
were trained and hired to do—TEACH. If behaviomagement/discipline and
education are viewed as separate, educators aeapbto spend most of their time
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reacting to student behavior and implementing nreasio establish order and control
rather than focusing on proactive measures thatigeegositive behavioral instruction to
teach students self-control and responsibilitytieir actions. Behavior
management/discipline or student management sh@ndewed as an opportunity to
teach students pro-social, alternative ways toehaget their needs met within the
school. We will serve students and staff moreagifiely if we operate from the
assumption that student management is less ano$soatrol than an issue of providing
students with new skills (Jones & Jones, 1990)seBech indicates that punitive school
behavior management/discipline is associated witimerease in aggressive behavior and
a decrease in academic achievement (Kounin & GU®®6; Mortimore & Sammons,
1987).

As educators view behavior management issues, #neriaree basic bodies of research
to consider: punishment based systems, positimareement systems and combined
approaches. There is currently a larger reseast for punishment based systems and
positive reinforcement systems than combined aghes® Some of the research in the
field is described below. Application of the resd#ain the school setting should assist
teachers in developing behavior change programsrttpeove student behavior over
time and promote maintenance of these behaviors.

Punishment Based Systems

Punishments are consequences that weaken a befiduaithier & Goldstein, 2001).
According to Dr. C.W. VonBergen, researcher andgasor of management at
Southeastern Oklahoma State University, punishisegiving a person something they
don’t want and fear, which seemingly results ieduction in the undesired behavior. If a
behavior stops or decreases, the behavior contetegy is considered a punishment
(VonBergen, 2004).

Currently, Mayer (2001) found that many classrooeahg on punishment based systems
to address behavior. In other words, systemsngpéace for handling misbehaviors as
they occur. Mayer (2001) established that teactygead more time developing punitive
measures than on preventative or positive measBob®ols are seeking to control
student behaviors; if the behavior does not calsestudent is excluded from the setting
(Markey, Markey, Quant, Santeli & Turnbul, 200Z3ieger (2000) found teachers rely
mostly on verbal reprimands. His research suggdkisiss ineffectual. Procedures set for
discipline in middle and high schools tend to kecteve administrative interventions,
such as student removal (Sprick, Borgmeier, & Nd&602).

Punishment of behavior without positive consequsrg@ssociated with higher rates of
aggression, vandalism and truancy (Lewis and SL@@9). Alderman (2001) asserts that
negative consequences build resentment and leadit® aggressive behaviors. Gieger’s
(2000) research found that negative means werdgHasss3% effective in changing
student behavior. It would appear that this 53% bwarelated to students who are not
posing the most difficult behavior. Punishmenhegative consequence systems appear
to have limited support.
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Choice and implementation of a classroom managesysteém has remained a difficult
task for our nation’s school systems for decade®c&nt survey found that elementary
students disrupt the classroom and talk back a@beig teachers more frequently than
they did a decade ago (Langdon, 1997). ThrougHuaaeralysis, educators constantly
seek the method that will be most successful inced) inappropriate student behavior
and increase student learning. Often times, ibtschear which system will produce these
desired effects. Inconclusive data and resultsel@mucators continuously searching for
the “right” system. The Unified Discipline Approadiscussed by Algozzine, Audette,
Marr and White (2000) provides an example of a tireg@onsequence system used
throughout the elementary school in this study. filewing is a description of a
Unified Discipline Approach used by the school:

One negative behavior in one day- Pull a green card
Two negative behaviors in one day- Pull a yellowdca
Three negative behaviors in one day- Pull an oraage
Four negative behaviors in one day- Pull a red card

The Unified Discipline program identifies correctiprocedures to handle misbehavior
(Algozzine, Audette, Marr & White, 2000). They dabe the procedure as follows:

=

Identify the behavior.

2. Match the behavior to the rule.

3. lIssue the consequence immediately.
4. Offer encouragement.

Research (Lewis, Sugai, 1999; Geiger, 2000; M&@0d1) shows that negative
reinforcement can be effective if instituted anébered properly, but is generally less
desirable than positive reinforcement. In ordertifigr negative consequence system to be
effective, the undesirable behaviors must stopthedgtudent taught proper social skill
and discipline (Mayer, 2001; Drasgow, & Yell, 2002)

Much of the research on negative reinforcementpamitive measures suggests that it is
highly ineffective and may indeed perpetuate tlabj@m behavior. Sprick, Borgmeier,
and Nolet (2002), found that when dealing with reisdvior, punitive consequences have
relatively low probability of changing behavioruiher, it was found that negative
behavior was maintained by the use of negativdaeiament (McComas, Goddard, &
Hoch 2002). It is obvious that punitive measurey head to additional problem
behaviors. These behaviors may be the resultagsaof relationships with authority
figures, or from a reduction in self esteem anélwelth. Mather and Goldstein (2001)
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found that punishment can negatively affect thestiaom atmosphere and teacher-
student relationships.

Some research supports the use of punitive/punistiteehniques to control behavior.
These programs include additional topics to addsksisdevelopment. Sprick,
Borgmeier, & Nolet (2002), suggested that prograntls only consequences are doomed
to fail, primarily, because they don’'t teach appiate behavior. Often times when
negative reinforcement and punitive measures dlieagt as a classroom management
system, they are highly ineffective and may indpeigpetuate the problem behavior.
Sprick, Borgmeier, and Nolet (2002), found that wklealing with misbehavior, punitive
consequences have relatively low probability ofrghiag behavior. McComas, Goddard,
and Hoch (2002) also found that negative behaves maintained by the use of negative
reinforcement. The punishment model is also ingffeavhen punishment is excessive,
or is delivered without support or encouragementrfgproving behavior (Cotton and
Savard, 1982). Many different methods, in comboratvith punishment, can be
effective. When appropriate behavior is emphasaetiused in combination with
punishment, the punishment based classroom managjsystem can be effective.
Mather and Goldstein (2001) offer the following dglines or methods that might
increase the effectiveness of punishment:

1. Immediacy

2. Specificity

3. Consistency

4. Unemotional

5. No additional assignment given as punishment
6. Provide practice of appropriate behavior

Cotton and Savard (1982) provide the following ®gi®ns to use with implementation
of punishment programs:

1. Commensurate with the offence committed

2. Perceived by the student as punishment

3. Delivered with support
Effective punishment can lead to behavioral chamigfe careful use. Alderman (2001)
indicates that the use of punishment is most effeethen used with certain teacher
behaviors. First, he suggests that teachers shiselgrivate discipline. Additionally, he

recommends using verbal reprimands sparingly arehwised that they are issued
quietly. In general, the following guidelines aaduce the emotional component of
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punishment and increase the effectiveness of pomaah talk slower (people under
stress process language more slowly), get lowerofgéhe same physical plane as the
student — this is less threatening), talk softeis(tnodels emotional control), and use
shorter verbal statements (assists with processimgormation).

Effective discipline programs that are firm andicgihave a correlation with improved
academic achievement (McVittie, 2003). Furtheg states these programs provide
behavioral correction without overly emotional respes. The belief is that behavior
learning is important to academic learning. ktessistency and expectations that lead to
behavioral success (OSEP towards effective beha\sgstems of support: a school wide
approach to discipline, 2000). Further, it is segjgd that consistently identifying
behaviors and providing consistent and approppasitive or negative consequences as
appropriate is preferable. Researchers foundotlm@shment, when used correctly with
additional supports, can effect behavioral cha@mtbn, & Savard, 1982; Cotton,
2001). Schools should “observe and interview sitglto determine their awareness of
their troublesome behavior and the meanings thatlds for them, provide information
and instruction when necessary, set needed liamt$insist that students assume
personal responsibility for their behavior and tleeinsequences” (Brophy, 1983). The
removal of the punisher or punishment may causée¢havior to reoccur, Mather and
Goldstein (2001). Much of the research on negatoresequence systems suggests that
as a stand alone model it is ineffective. Punishimedels are only effective if instituted
and enforced properly, but are generally less dBkdrthan positive reinforcement
(VonBergen, 2004). Educators still hold firm te tisse of punishment models- this
maybe in part because students without challengghgviors respond this model.
Further, punishment systems are easy to creatergsiddment. For these reasons, many
educators ignore the current research.

Positive Consequence System

Positive reinforcement increases the future prdivplof a behavior (Sprick, Borgmeier,
& Nolet, 2002). Maag (2001) stated “positive reirdement is a universal principle that
is in effect regardless of age, gender, culturdisability of a child” (p.173). This type

of reinforcement takes many forms including teadttntion, tangibles, participation in
desired activities and removal of undesired ad#igit Reinforcement menus assist in the
distribution of desired reinforcement. Aldermal@@2) ascertains that providing choices
of rewards to students, consistent with a menewhards, increase the value of the
rewards.

Token economies are systems that encourage apgplassroom behavior through the
systematic distribution of tokens. These tokemslatier exchanged for desired item.
This type of program requires direct teacher supfddyles, Moran, Ormsbee and
Downing, 1992). It is suggested by Higgins, Witisand McLaughlin (2001) that a
token economy can provide an effective method éddlecting behavioral data while
improving classroom behavior.
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Reinforcement is effective when the rewards ortpasconsequences are desired by the
students. It has been found that student inpgardeng reinforcement items, is
important. Stein (1999) indicates students respdmdth more significant behavioral
change when they had access to the reinforcemetganked as most desired.

When using positive reinforcement, it is importtrdt students thoroughly understand
ways to access reinforcement (Lewis, & Sugai, 1999;sheets: positive ways of
intervening with challenging behavior, 2003). Tisi€xplicitly taught. The rules or
target behaviors should be posted (Sprick, Borgm&i®&olet, 2002). They further
assert that classroom routines and rituals nebd wear.

Research suggests that reinforcement strategiesdsbe reduced as students become
proficient in the target behaviors (Tip sheets:igpgsways of intervening with
challenging behavior, 2003; Myles, Moran, OrmsbePd&wvning, 1992). This reduction
in reinforcement should happen over time to entheestudents have internalized the
desired behaviors and have learned ways to seforee.

The use of reinforcement can lead to the intridsisire to perform the appropriate
behavior. Traynor (2002) found that students wigorawarded for desired behavior will
persist in exhibiting the behavior without any daiaial prompting. He further suggests
that new behaviors are more likely to replace neghtiste behaviors when they are
strongly supported in the classroom environmergwik and Sugai (1999) found that
positive pro-social focus increases pro-social bema. They recommend a four to one
ratio of positive to negative reinforcements. Besiconsequences foster pride, effort
and relationships (Alderman, 2001).
Researchers (Cotton, 2001.; Mather, & Goldstei®12Qewis, & Sugai, 1999) have
found numerous ways to make reinforcement more dolwer apply it more effectively.
Mather and Goldstein (2001) identify componentsike positive reinforcement more
effective:

1. Select target behavior

2. Define behavior

3. Choose a reinforcement for the behavior

4. Observe the child and watch for the behavior

5. Reinforce the target behavior every time it is pres

6. Comment in a positive way about the behavior

7. Be enthusiastic and interested

8. Offer assistance
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9. Vary the reinforcement used

The use of positive reinforcement takes conscidiasteon the part of the teacher. The
real key to sustainable behavior change lies ichabehavior change. This can be done
through direct data collection. Teachers can wonkairs to observe and collect data
related to praise in each others classroom ford.ihutes. From this baseline, the
teachers can work to improve their praise ratiRbode, Jensen & Reaves in Mather and
Goldstein (2001), suggest using IFEED-AV guidelin@sey are as follows:

Immediately — as close to the positive behavigu@ssible

Frequently — consider using a 4:1 ratio (4 pramseshich correction)
Enthusiastically — genuine and sincere

Eye Contact

Description of Behavior — clearly defines how thadent met the expectation
Anticipation — build hype around reinforcement

Variety — keeps reinforcement fresh

Research on positive reinforcement suggests tieatmbre effective than punishment or
negative consequence systems. Geiger (2000) finatgbositive reinforcement was
92% effective. Geiger (2000) also noted positei@forcement does not reduce intrinsic
motivation. Cotton (2001) indicates reinforcemesut increase desirable behaviors
without undermining a student’s intrinsic motivatioToken economy systems
exemplify this method of behavioral intervention.

Combined Positive and Negative Consequence Systems

According to research, regardless of the type adssibom management system used,
systematic use of both positive and negative carsstgs are necessary to shape positive
behaviors and address negative behaviors in scfidake, 1989; Research Connections,
1997). The use of combined systems incorporatesytstematic use of reinforcement

and punishment to change behavior. The undesebdwor is corrected with negative
consequences and the desired behaviors are camtygeinforced to increase the
likelihood of its natural unprompted occurrenc€ontingent consequences lead to a
reduction in off-task and destructive behavior whesombination of positive and

negative consequences were applied for task coiopléficComas, Goddard, and Hoch
(2002).

Although there are few studies related to combmsyesdems, the ones reviewed suggest
its’ effectiveness (Musser, Bray, Kehle, & Willia@)01; Lewis, & Sugai, 1999;
Truchlicka, Mclaughlin, & Swain, 1998). Accordibg Musser, Bray, Kehle, and
William (2001), students with emotional behaviosader served in a program with
multi-components, including response/cost and t@a@momies reduced disruptive
behaviors significantly. Effective Behavioral Supp@rograms support the use of
consequences that are positive for appropriatevi@hand negative for inappropriate
behavior. Lewis and Sugai (1999) believe thatesysttic planned consequences lead to
greater consistency in all school areas. Anothatysby Truchlicka, McLaughlin and



EDUCATIONAL LEADERSHIP SERVICES, 2/05 11

Swain (1998) concurred with these findings relatmgcademic improvement. They
found that use of contingent positive and negatiMesequences increased the accuracy
of academic tasks. These findings speak to theae#f of using both positive and
negative consequences to contingently manage dtbdbavior.

Researchers found several steps to improve classbetavior through a combination of
behavior management strategies (White, Algozzinglette, Marr, & Ellis, 2001; Lewis,
&, Sugai 1999; Sugai, & Horner, 2002). According/¥hite, Algozzine, Audette, Marr
and Ellis (2001), the following suggestions wergaleped to assist in school wide
discipline approaches:

1. Expand positive learning opportunities and results

2. Strengthen school capacity to serve students itetist restrictive

environment appropriate

3. Value and address diversity

4. Collaborate with families

5. Provide appropriate assessment

6. Provide on-going skill development and support

7. Create a comprehensive collaborative system
The above list uses combined strategies to impstweent behavior. Palardy (1996)
found that student behavior improved when teachges effective contingent positive
reinforcement for appropriate behavior along witingistent disciplinary consequences
for inappropriate behavior. Further, Drasgow armdl ¥2002) suggest that students
conduct themselves more appropriately when thegnstaind:

1. Types of behavioral expectations

2. Positive consequences for appropriate behavior

3. Consequences for inappropriate behavior.
Combined approaches lead to higher student behelvérge as suggested in the research
(Geiger, 2000; Shukla-Mehta, & Albin, 2003; Math&rGoldstein, 2001; Cotton, 2001;
Palardy, 1996). Teachers using both negative cpesees and positive reinforcement

are likely to nurture appropriate behavior throughthe day. Students are given clear
expectations of behavior and receive consequeroesdingly.
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Behavior Management/Discipline for Students witlsdbiilities.

It is essential to note that the 1997 and 2004 aments to the Individuals with
Disabilities Education Act (IDEA) contain regulat®that address the disciplining of
students with disabilities. These regulations (@assbciated state rules consistent with
these regulations) specifically deal with the usshmrt and long-term suspension to deal
with disruptive and more serious behavior. Therngents are intended to balance the
rights of the student with disabilities with theedeof all students for a safe school and
optimal learning environment. Also, they are desedjto shift the emphasis from
punishment and exclusionary behavior managemedaigtirse practices to a focus on
teaching positive behavioral support and changdadt, “expulsion” is a term that is no
longer used in the regulations. Administratorseareouraged to exercise more proactive
options for interventions and consequences thataddhe cause of the problem
behavior rather than the symptoms. Teachers aathessame disciplinary strategies to
manage the behavior of students with disabilitied are typically used with students in
the regular education program, as long as theegfiet are developmentally appropriate
and consider the student’s disabilities and rightdue process. If and when more
restrictive interventions and consequences otlar those imposed by the classroom
teacher are warranted, certain allowances mustdake for the student with disabilities.
To access specific information about considerateord provisions for the student with
disabilities, visit the CEC and CECP web sites aBl as the IDEA web site at
www.ed.gov/offices/ OSERS/IDEANd the National Information Center for Childrema
Youth (NICHCY) atwww.nichcy.orgto obtain information on the Office of Special
Education Programs IDEA 97 Training Package. Algk on this course module on
IDEA and Section 504. Other useful referencedistied in the resources section of this
module.

While a number of useful resources are availabteéadministrator and teacher to help
navigate the IDEA behavior management/disciplimpinements, a number of questions
regarding the implementation of the behavior mansege/discipline policy remain
unanswered. Some of the most prevalent onessddl@w:

How do IEP Teams determine whether schools arsfaetiorily addressing the
student’s behavior problems, i.e., what types ¢& dallection and monitoring
systems are in place?

Do the IDEA provisions allow students to stay atieovhen they are suspended?
What alternative placements comply with the leastrictive environment
provisions?

Developing Policies and Procedures to Promote 8tusiehavior Management

To develop and promote a behavior managementdiiseiplan that is both positive and
proactive, administrators should consider the foihg variables when designing their
policies and procedures:

A focus on long-term solutions to existing or pditginproblems, as well as
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short term concerns.

Implementation that focuses on teaching a currioubd responsibility rather
than a curriculum of control.

A guarantee that all students are treated fairifhaut prejudgment, regardless
of their gender, individual differences, or culiusackground.

Behavior management/discipline practices that tgaofsocial alternatives and
mediate the problem behavior rather than endotsevientions that sanction or
encourage consequences solely for the purposensstpuent.

Behavior management/discipline practices that resqred dignify both students
and faculty and staff.

Additional Considerations.

There are arrays of additional factors that digeictipact student behavior and the overall
effectiveness of a school-wide behavior managenugsttipline plan. Several of these
are as follow:

The instructional program.

The physical environment of the school and clasaroo
The psychological climate of the school and classro
Multicultural awareness.

Alternatives to suspension.

Dealing with aggression and violence.
Extracurricular social and service-oriented adegit

A list of references that offer helpful tips andygastions on how to address these areas is
included in the References section.

CLASSROOM MANAGEMENT

The concept of classroom management is broadetttiegamotion of student behavior
management/discipline. It includes all the thitegchers must do to foster student
involvement and cooperation in classroom activiéied to establish a productive work
environment (Sanford, Emmer, & Clements, 1983)tilWacently, discussions about
classroom management have placed too much emprasantrolling unproductive
student behavior and not enough on creating ailEgemvironment that encourages
productive student behavior. Behavior managemmscifiline should not be limited to
something that a teacher does after a studentdressbmething wrong. Rather,
behavior management/discipline should restructuedd¢acher’s relationship with the
students to facilitate effective classroom managerard increase student performance.
Often the very strategies teachers employ in amgdt to effectively manage their
classrooms and deter problem behaviors from octyoontribute to or even exacerbate
the problem. The most frustrating problems andeagant experiences associated with
teaching are, often times, the basic classroom geamant issues teachers’ face on a
daily basis. Numerous surveys conducted with-fiestr teachers indicate that one of
their top concerns and criticisms of their pre-garteacher preparation programs is the
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lack of training in practical, effective classroomanagement. This concern has also
been expressed by experienced and veteran teacherare searching for new and more
effective strategies and interventions to work Wit increasing number of challenging
and at-risk students they see entering their dasss, as well as the student with
disabilities who is now spending more time in tegular education classroom. These
teachers report receiving no or infrequent protesalilearning in this area and
additionally report the absence of any staff inrtbailding to provide this support and/or
consultation on these issues.

Effective classroom management doesn't just hapfitas.planned and purposeful. It
begins prior to the start of the school year witb@is on prevention and organization. It
continues with implementation of a plan for chogsinles and procedures for the
classroom (consistent with the school-wide plar) stnategies to teach and maintain
appropriate behavior and manage inappropriate h@haRReviews of classroom
management by some of the most prominent researchdére field (e.g., Brophy, 1983;
Charles, 1989; Doyle, 1986; Duke & Meckel, 1984ek& Jones, 1990; Wolfgang &
Glickman, 1986) suggest five factors that are dated with effective classroom
management:

A sound theoretical foundation and understandingagsroom management and
the needs of students.

Strong positive teacher-student and peer relatipash

Instructional methods that motivate students.

Organizational and group management techniquesrthaimize students’ on-
task behavior.

Problem solving and behavior management technitpaempower students to
assume responsibility for managing their own bebravi

No teacher should be without the knowledge andsstaladdress all of these areas. Itis
the responsibility of the building administrator{g)ensure that the faculty and staff has
the information, tolls and support necessary tasssfully implement these essential
component of effective classroom management. Maperts in the field have
responded to the classroom teacher’s and buildingrastrator’s call for skill-based
training and resource materials that offer prattiedavioral management strategies that
teachers can implement with a diverse group ofesited The literature contains a variety
of behavior management/discipline models that adfearything from self-instructional
manuals, videos, and reproducible teacher/studemisfto ones that provide
comprehensive on-site training and follow-up cotadidn services. The web sites listed
in the Resources section includes some of theke. CEnter for Effective Collaboration
and Practice (CECP) provides an updated list offamms/models that it has identified as
representing best practice.

The task of managing appropriate classroom beh&eoomes more stressful and even
more challenging when it involves students withadities. These students often

display disruptive behaviors which not only requiachers to have sound diagnostic and
prescriptive skills but also to be knowledgeablewlihe procedural safeguards in IDEA
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that apply to these students. The Resources sadftihis module includes several very
useful references on how to manage the behavithreske students in inclusive settings,
as well as guidelines regarding the discipliningtoidents with disabilities within the
context of the legal requirements of IDEA (199¥)sit the New Horizons for Learning
web site atvwww.newhorizons.or@nd click on Special Needs/inclusion for inforroati

on both research and practical strategies on iveygactices. The Center for Effective
Collaboration and Practice atvw.air-dc.org/cecghas produced a couple of documents
which address the areas of behavior managemenplifigcand behavior planning for
students with disabilitiesDisciplinary GuidelinesandAn IEP Team'’s introduction to
Functional Behavioral Assessment and Interventiem® (2 Edition). Both of these
documents are available for viewing as well as doaafing in portable document
format. The latter document contains detailedrimftion and instructions on topics
such as IEP Team roles and responsibilities, thmitance of functional behavioral
assessments, how to conduct a functional behavassgssment, how to address skill and
performance deficits, modifying the learning enaimeent, providing supports, evaluating
the behavior plan, and sample forms. Also, you m&h to review the September 1998
issue ofinterventionfor additional information including a sample beioa plan. In

light of the 1997 Amendments to IDEA, which stipel#hat the relationship between
behavior and learning must not only be considergdabted upon by conducting
functional behavioral assessments and developihguaral intervention plans for
identified students, these materials offer eadpltow, straightforward instruction on the
topic.

SUMMARY

For the past 25 years, behavior management/diseiplas been ranked as the number
one problem facing our public schools. Educatoesdescovering that this problem goes
deeper than simple rule-breaking; thus, calls forerthan routine behavior management/
discipline policies and classroom rules are beiaglenby teachers and administrators
alike. The traditional curriculum of compliancedazontrol no longer works for many of
today’s students. Instead, behavioral instructiat is delivered positively and
proactively and focuses on strategies that prommelfecontrol and responsibility is
required. The inclusion of more and more studesits are at-risk, who exhibit
challenging behavior, or who have significant el and/or behavioral disabilities
created even a greater urgency for school perstomeissess the knowledge and skill
necessary to develop and implement effective seivté behavior management/
discipline policies and behavioral management pladsupled with this behavioral
challenge are the federal regulations for IDEA 1@8iich specify that behavior
management/discipline policies must be followedbth special and regular educators.
These policies require educators to develop andtenare proactive interventions to
address serious behavior management/disciplindgrmsbas well as behavioral
intervention plans for students who exhibit dangsror other significant behaviors that
impede their ability to function successfully iretblassroom.
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List to be completed by end of week.
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Figure 1: Overview of Positive and Negative Reioément and Punishment
(Used with Permission from Jennifer D. Clementsnjierdclements@yahoo.com)
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a behavior behavior
EX. EX.
Homework Pass - Removing Attention
Negative — - Test Exemption - Restriction from Activities
subtraction . Quiz Pass . Restriction from Items
of ' - Jean day (if school has - Isolation from Peers (ISS)
something Uniforms . Silent Lunch
% the Assignment - Time Out

Negative Reinforcement — taking | Negative Punishment — taking
something from the environment | something from the environment
the students don’t want to increasgthat the students want to decrease

STOP — Program

Moving a Clip/Card/Color
for Misbehavior Down a
Level

Punching Cards for
Misbehavior

The Research Behind the Quadrant*
(What works best to change behavior?)

Vonberg (2004); Sprick, Borgmeier, & Nolet (200R&wis & Sugai (1999)

Systems are in place for reacting to negative hehavpunishment. Punishment
is something that students do not want or feardimainishes or eliminates
behavior.

When dealing with misbehavior, punitive consequsri@ve relatively low
probability of changing behavior.

Positive reinforcement was found to be effectivéod® the time in managing
difficult behavior. However, negative means are lisin 53% effective in
changing behavior (Gieger, 2000).

Punishment of behavior without a positive schoaewnanagement system is
associated with higher rates of aggression, vasidakruancy, tardiness, and drop
outs. Positive pro-social focus increases proasdehaviors.

Cotton (2003); Traynor (2002); Gieger (2000); Brp@ghEverston (1976)

Teachers rely mostly on verbal reprimands to cotvebavior, which is found to
be ineffectual in causing behavioral change.

Positive reinforcement does not decrease intrimgtivation. Students who are
rewarded for behavior will continue this behavior.

Goldstein & Mather (2001)
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When appropriate behavior is emphasized and useohibination with
punishment, the punishment based classroom managsystem can be
effective.

Goldstein & Mather (2001); Palardy (1996); Trucké¢c McLaughlin, Swain (1998);
Research Connections (1997); Gaustad (1992); Di8&9)
The use of both positive and negative consequaaceessary to shape positive
behaviors and address negative behaviors in schdbis has significant impact
on academic tasks.

Lewis & Sugai (1999); Brophy & Everston (1976); \Wed & Buckley (1973); Winett
& Winkler (1972)
Teachers who rely on verbal reprimands and critiaisually have trouble
managing their classrooms. Further, these teattaseslimited success in
fostering learning.
Teachers spend more time attending to those wiptagiisnappropriate behavior
than those who display appropriate behavior. Adddlly, appropriate means of
interacting in class are not systematically taught.

Truchlicka, McLaughlin, & Swain (1998)
The use of contingent positive and negative consacgs increased the accuracy
of academic tasks.

*Specific citations available on requestlenniferDClements@yahoo.com




